
Documenting Evidence-based Teaching Practices 
 

Purpose 

The purpose of this document is to provide guidance to schools seeking to document evidence-based 
teaching practices in their Comprehensive School Improvement Plans (CSIP). 

Background 

Since 2010, the Kentucky Department of Education (KDE) has supported the use of high impact teaching 
practices through its Characteristics of Highly Effective Teaching and Learning (CHETL) initiative. The 
characteristics are divided into five components: learning climate, classroom assessment and reflection, 
instructional rigor and student engagement, instructional relevance, and knowledge of content. 
Spearheaded by KDE’s Office of Teaching and Learning, the CHETL initiative is based off of an intensive 
and thorough literature review which has been recorded in six subject specific bibliographies: arts and 
humanities, career and technical education, English/language arts, mathematics, social studies, and 
technology. 

In 2015, KDE’s Office of Continuous Improvement and Support built upon the CHETL initiative through the 
Novice Reduction for Gap Closure program. Supported by Continuous Improvement Coaches, this 
program assists schools in creating and maintaining systems for deploying high impact teaching practices. 
Their work encourages schools to align teaching and leadership practices with one or more of six Key 
Core Work Processes (KCWP). While the KCWPs are not strategies or programs in and of themselves, they 
provide a framework upon which schools can build their own high impact teaching models. The Novice 
Reduction for Gap Closure program published a whitepaper that describes how the KCWP and the CHETL 
initiatives support one another and create a path towards comprehensive school improvement.  

With KDE’s implementation of the Every Student Succeeds Act (ESSA), schools identified for Targeted 
Support and Improvement (TSI) and Comprehensive Support and Improvement (CSI) are expected to 
document evidence-based practices in their CSIPs. These practices must meet the definition of an 
evidence-based practice as defined by ESSA.  KDE asks schools to look beyond compliance to also 
consider other best-practice elements identified by the Non-Regulatory Guidance: Using Evidence to 
Strengthen Education Investments, specifically, an examination of local context and implications.  

Since the inception of the CHETL and Novice Reduction for Gap Closure programs, many schools across 
the state have embraced these strategies for high impact teaching. Since these programs are well 
established and were heavily researched upon inception, KDE will not ask schools to investigate and 
record their own evidence should they implement parts of either of these programs into their 
improvement plans. Instead, schools are asked to reflect on three local context questions that round out 
the best-practice efforts described in the Non-Regulatory Guidance: Using Evidence to Strengthen 
Education Investments. Those questions can be found on the next page of this document. Upon 
completion, this document can be submitted as an attachment to the CSIP in eProve.  

  

https://education.ky.gov/curriculum/standards/teachtools/Pages/Characteristics-of-Highly-Effective-Teaching-and-Learning-(CHETL).aspx
https://education.ky.gov/curriculum/standards/teachtools/Documents/AnnotatedBibArtsHumanities.pdf
https://education.ky.gov/curriculum/standards/teachtools/Documents/AnnotatedBibArtsHumanities.pdf
https://education.ky.gov/curriculum/standards/teachtools/Documents/AnotatedbibCTEfinal22710.pdf
https://education.ky.gov/curriculum/standards/teachtools/Documents/KYELAAnnotatedBib.pdf
https://education.ky.gov/curriculum/standards/teachtools/Documents/Mathbibliographyandresearch.pdf
https://education.ky.gov/curriculum/standards/teachtools/Documents/AnnotatedBibliographySocSt.pdf
https://education.ky.gov/curriculum/standards/teachtools/Documents/Techannotatedbib.pdf
https://education.ky.gov/school/stratclsgap/Pages/default.aspx
https://education.ky.gov/school/stratclsgap/Pages/default.aspx
https://education.ky.gov/school/stratclsgap/Documents/NRGCWhitePaper.pdf
https://education.ky.gov/school/evidence/Pages/default.aspx
https://ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
https://ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
https://ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
https://ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
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District: Montgomery 

School: J. B. McNabb Middle School 

Identify the specific elements of the Characteristics of Highly Effective Teaching and Learning (CHETL) or 
Novice Reduction for Gap Closure programs being implemented as part of your Comprehensive School 
Improvement Plan (CSIP).  

The CHETL element focus for McNabb’s CSIP is Section Three:  Instructional Rigor and Student 
Engagement.  Three Teacher Characteristics will receive priority focus:  A:  Teacher instructs the complex 
processes, concepts and principles contained in state and national standards using differentiated 
strategies that make instruction accessible to all students; B:  teacher scaffolds instruction to help 
students reason and develop problem-solving strategies; and E:  Teacher challenges students to think 
deeply about problems and encourages/models a variety of approaches to a solution. 

Describe the efforts taken to ensure that the elements identified above will be implemented with fidelity. 

 During the summer of 2018-19, McNabb began implementation of a multi-year professional 
development plan to address differentiation, co-teaching, development of conceptual understanding, and 
literacy.  McNabb is participating in AdvanceKentucky, a multi-year professional development training 
with Laying the Foundation for all math teachers and special education teachers.  On-going vertical 
meetings for the math and special education teachers is part of the program.  AdvanceKentucky provides 
on-going, job embedded support for math teachers.  Two Language Arts and two science teachers are 
also participating in Laying the Foundation training.   All McNabb teachers received differentiation 
training from CKEC consultants.  The training included how to form differentatied groups, strategies for 
implementation, and assessment.  All McNabb teachers also received co-teaching training from CEKEC 
consultants.  Math and Language Arts teachers, along with special education teachers, are responsible for 
implementing co-teaching strategies.  CEKC consultants provide on-going walk-through and feedback.  All 
math teachers participated in an “expresisons and equations” professional development designed to 
develop conceptual understanding and differentiate for all learners.  Strategies and materials were 
provided for on-going implementation support.  Three teachers participate in a “Reading Strategies 
Cadre” provided by CKEC.  The teachers attend on-going cadre sessions throughout the year and return 
to McNabb to share with colleagues across the school.  Five social studies teachers are participating in a 
multi-year initiative, “Project ASPIRE,” sponsored by KEDC.  The teachers will receive professional learning 
experiences focusing on content area strategies.  The special education department chair is participating 
in a year-long math cadre at CKEC.  She attends monthly professional development sessions and returns 
to share with special education and math teachers.  A special education teacher, general education 
teacher, and administrator participate in an Autism cadre.  Monthly sessions provide on-going 
information and strategies for effectively engaging autistic students. 

Describe the methods used to monitor and measure the effectiveness of your local implementation of the 
Characteristics of Highly Effective Teaching and Learning (CHETL) or Novice Reduction for Gap Closure 
programs. 



The three building administrators began an instructional monitoring process at the beginning of the year.  
The administrators developed a google form to use during instructional walk-throughs.  A focus for each 
cycle was developed and a plan for ensuring every classroom received multiple walk-throughs from each 
administrator was developed.  As the walk-through is completed, each teacher receives a copy of the walk-
through document.  The evidence is automatically sent to each teacher and to the summary form.  Building 
administrators meet regularly to review the collected data, determine areas of strength and areas needing 
additional focus.  Administrators share out whole-school data with teachers during administrative PLCs.  
Individual teachers receive coaching and mentoring from administrators and curriculum coaches.  The first 
instructional monitoring round centered around learning targets.  The focus for subsequent instructional 
monitoring processes include:  Standard/target/activity congruency, instructional rigor, and level of student 
thinking.  Building administrators meet regularly with the superintendent and central office curriculum staff 
to review collected data, determine priority areas, and design data collection documents. 
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